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ABSTRACT

Investigating this problem we discovered thatrdity text could be a source of knowledge or a mefin
motivation and it executed different functions. \d#lected data after holding classes using litetarys at three levels of
French language learners. Teaches of test grobmedfpractical solutions of the problem. We tiiednalyze importance

and effectiveness of the use of literary texthatRrench language class.

The research showed that study of literary tegtdcchelp to motivate the curiosity of students atover the

pleasure of reading.
KEYWORDS: Literature, Literary Text, Problems of TeachingcRgtion of the Text, Teaching Literature

INTRODUCTION

The origin of the theory of reception is closebnoected with the names of famous H. R. Jauss, g&lodf Iser,
Umberto Eco, Robert Escarpit and Michel Picards Itmportant to underline that the problem of regdin many works is
considered from three perspectives: the literarpregch, reported by the theories of reception aathidtics;
the sociological approach devoted to surveys dlicail practices; and the cognitive approach whéenton is rested on

the skills and abilities of reading.

These different perspectives are based on theiplénof the reader-text interaction that admitsaaiety of
readings and interpretations. All theories of réicgpconsider the active role of the reader in #ldaptation of texts.
H. R. Jauss wrote that the literary work is "maaea partition, in order to awaken each readergarel new resonance
which pulls the text to the materiality of the werdnd actualizes its existence". [1]. In this appm reading has a

"status of a practical creative and inventive, jicai".

The literary work is read, only through mental itgbcultural traditions, and different languageagiices,
nobody is the first reader of a text, even its autffhe whole text is already read by the sociabét’. Conditions of
reception of a text are created partly. [2]. Theeption exchanges the place of text and the re&sreption gives an

active role to the reader who produces significashegending on his personal, social and culturalasl The reception
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makes to think about closer analysis of readinmdisidual or collective reaction to the literamxt. That is what literary

text means from the point of view of didactics loé theory of the "reception of literary texts".

The status of the literary text in the didacti€damguages has three important periods that casubemed up in
three words: development, decadence and renewak Tierary text developed with the communicative
approach."Learning of languages must also becomayaof transmitting values, exchange of values atalv men to get
to know the self, to understand, to move forwarmgktber respecting each other. Literature is thelpged place where
you can find these values. Literature is the woifléh reader that can be shared. Therefore with@king it sacred, it is

necessary to give the literature again a placenthast be its within training." [3].

The common European Standard frame of languagaesueages aesthetic use of poetics of the languagkss:
«The use of the language for dream or for pleassremportant in educational plan but also as ititself.
Aesthetic activities can raise production, receptimrrelation or mediation and can be oral ortenmit]...]. They include
such activities as: [...] - production, reception amgbresentation of literary texts such as readind wariting texts

(news, novels, poems, etc.). » [4].

Christian Puren recalls the role of the literayttin the education of languages and considersethieth which is
ongoing: "the balance between three fundament&ctibps (educational, cultural and linguistic) thmproves the use of
the literary supporting material, which is giventie school conception of literature, the modethat same time forms
language from cultural documents and it is a meftraning; and both recent evolutions can be jmteted as a
readjustment of the whole device at the expensehef only linguistic objective which was favored,etbfore,
it was possible to think before that the reboundintérest to literature in the French training ahduages is not a

temporary professional phenomenon, but a heavyuggalwhich will continue in further coming year$5].

Our experience motivated us to approach this stulijem the point of view of didactics at Abai K&reNational
Pedagogical University of teaching languages. Hséitute of Philology and Multilingual Educationthin the University
is training future teachers of two foreign langumgé&rench is the second foreign language. The stsidef the
English department choose the French language essdabond foreign language. English speakers begimihg
French from the second semester of the first acadgsar. They learn French for three years andnaleael B2.

The literary text is distant and aside from pragicand it is replaced with articles, interviewsalaues,
recordings, pictures, video in classes of FFL.uge problematic and unclear in course of learnimglanguage. This
problem pushed us at the idea of rehabilitatireydity texts in FFL class. Based on it, we decidel@éad a research study

on this subject.
Objective is a reflection around questions whighaguld formulate as the following:

What is the real use of the literary text in FRass? How do the students understand and intetfpeeiterary
texts? What difficulties do they face in undersiagcand of interpretation of literary texts? Andwhich criteria does the
professor select to choose the literary texts? Wihitakes do the literary texts introduce to thesslaf French as
foreign language? First of all, we would like taroduce the installation of steps, analysis andrpretation of research
results. Then we will study stakes of the receptibthe literary texts in FFL class within univeysiFinally we will make

conclusion and perspectives of the problem at Ha&sc
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We will begin with the presentation of steps orichitthis research was based.

METHODS

An inquiry was hold with the FFL teachers of thewersity with the intention to know what they thiabout and

how they use the literary text at language class.

The investigation was led by means of a questioangth 20 teachers of French at the Institut®bilology and
Multilingual Education of Abai Kazakh National Pegaical University. The questionnaire is composédhcee open
guestions. These questions were worked out withatine of making inquiries about the attitudes of teacher’s
concerning the problems of integration of the #itgrtexts in FFL class. During the experiment Redeteachers recorded
the inquiry and the opinions of the teachers aedrthinees have worked with the extracts of tlegdity texts in FFL class.

Each of 20 teachers of French gave their conseamiswer questions.

Unfortunately, only 10 teachers out of 20 dematstt their motivation to work with extracts of ey texts in

of FLE class. They had to attend the lessons af tdodleagues in order to make comments.

The first step was to question the teachers akddwv their opinions concerning the use of literatat FFL class.

To reach the aim, three open questions were pregsémthe teachers.
* Do you use the literary text at FFL class?
* What purpose do you use the literary text for?
e Why isn't the literary text introduced at FFL class

The second step had a purpose to exploit thatiteexts with activities offered at the FFL claEhe teachers of
French had to work with the literary texts takimgoi account objectives established before the tesBoe extracts of the
literary texts of different types for different kevof students absorbing (A1-B2) counts the choiceriteria of the literary
text were: The fable of Fountain "The Cicada ande TAnt" (Al), Fairy tales (A2), "Rights of reader'f o
Daniel Pennac (B2), and "Algerian's flowers" of garet Duras (B1). (See literature texts: 1-2-3-dpéndix).

Activities were offered at language class in ierf of workshops; written and oral are introducedeh

»  Workshop of Writing: Write a letter of request on behalf of the cictalthe ant. The Cicada asks the ant to help

and to share the food with.

e Workshop of Oral Production: Organize a round table having worked with “Righitseader” of Daniel Pennac.

Discuss question: what should we read it for? Anestjon to you: Which type of reader are you?

* Workshop of Writing: Re-write story (in group of 3 students) on behatf b. Algérien. 2. Policemen.
3. One of the ladies.

*  Workshop of Writing: Write a fairy tale of XXI-st century in groups 8fstudents.

The teachers had to participate in the lessortsso€olleagues as observer to make comment ofresand to

analyze results. The third step was to determigeestwhich the literary text introduces for FFLssla
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ANALYSIS OF RESULTS: DO THE LITERARY TEXTS STILL AT TRACT TEACHERS?
Question 1: Do You Use the Literary Text in FLL Class?

70 % teachers didn't hint of the literary textieV prefer using press, the Internet, TV progransnaerd radio
broadcasts texts. 20% of teachers use very selth@mliterary text if they find them in the textbook$ French.

10% of teacher love French literature and theyroftee literary texts (See figure 1)
Question 2: What Purpose Do the Literary Texts Havéo be Used in the Education for?

50% of teacher also think that the literary texdimean of improving the vocabulary. 35 % teachmsist on the
fact that the literary text is the privileged plagkere it is possible to find all grammatical rulé® % use LT for rules of
orthography, of conjugation to refine the trainfggthe language. 5% of teachers find no utilitghe use of a literary text

in FFL class by arguing that this type of text adono communication and the students will not heent more.
Question 3: Why isn't the Literary Text Introduced in FL Class?

The answers of all teachers are similar. In thas® of conducting a questionnaire there appedreg different
obstacles of introducing the literary text in FFlagss: topics are distant from the lesson progrdm, difficulties in
choosing literary texts adapted to his public, defit linguistic capacities of students (the distarof language).
They think that these texts are difficult for thadents of level A1-B1, that they can be more ddiedo the students of
advanced levels. The teachers say that the studentslocked if they do not understand one wordtheg are afraid of
speaking and expressing their opinions in FrendfatTs why the teachers and the students are mofsexned to the
reading of the literary text in French. They haweirapression that the literary text is too difficfor them and that they

will not understand it.
INTERPRETATION OF RESULTS

Firstly, we begin with the interpretation of tresults of the questionnaire and then commentsssbles with the
use of extracts of the literary texts in FL claBsis questionnaire was aimed at revealing the uarigsions of the teachers
concerning use age with utility and the use of lttexary texts in FLC class. So, according to abavention we got
answers, they can note some general tendenciepeykan relating to the literary text in FFL clafbe aesthetic aspect of

the literary text, the development of competendemral examination / writing and reading were exigd in their answers.

The teachers found it difficult to choose literaexts which correspond in time to the age, tasieypetences of
trainees. They think that the literary languag®@émuch high. The teachers are also not oftenyremadxploit the literary
texts in class. Literary texts are considered diffito access and too moved away from a real laggwractice of the

teachers, see only the possibility of improving ¥beabulary and discovering the culture of othes.on

They say that problem is the weak level of thalstis which therefore does not allow using theditgtext in

language class. The teachers find that the prihaipg in the training of a foreign language is nhigimade by grammar.

But the second part of experiment was well orgethizThe first attempt for the literary text is tod the
legitimate place among other authentic texts usddriguage class which has given its first favarabkults. It can be said
that in spite of obstacles this experiment instialfa produced positive effects at our colleagued anwakened lively

interest to literary texts. Having seen two recogdive can point out that the attitudes of teachers students changed
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very positively. Students demonstrated their moiivaand they liked this type of work. They undeost and interpreted
texts as receivers. But problem is the fact thatiétachers cannot choose the text well.

The answers of the interviewed students afterrftpmiorked with the literary texts:

» Student: | loved this lesson. We read the literary textdAndiscovered Margaret Duras. | heard about heér bu
| did not read her works. And about French-Algeriastory. | do not like supporting war there is toft war.

| want peace to be all over the world.

e Student: Yes, I'd like to write a modern fairy tale. It wasry interesting for me, and | felt myself as atevt
And | loved working in group.

e Student: Yes, we read aloud | heard the beauty of the Frésmeguage. It is very tuneful. | love reading &bl
very much for example the Ant and the Cicada in dkhzlanguage. It is necessary to work as an Ant,

to be hard-working to succeed in life. We recited aompared Kazak and Russian version.

It is principally necessary to be able to chooassspges adequate to level of interests of studentshe level of
knowledge when we deal with literary texts. Shottacts are offered, contents of which allow the te be easy to read
so that students could understand, interpret ascbder the sense of the text as the receiver. ®hsidered topics were

actual and significant for students.

In addition, this research allowed us to draw froomcrete and pertinent conclusions to determiakest and
perspectives of the reception of the literary téxtSFL class at Abai Kazakh National Pedagogicaiversity.

What are the Stakes of the French Foreign Languag€lass?

Read to Analyze, to Understand, to Interpret

Reading is considered to be a mean of researclliandvery of the literary text. It is importantrfa student to

have a contact with the literary text so that &cdiver the sense of training.

During reading the learner can manipulate theditetext in an autonomous way and the text becamagise to

him. Umberto Eco says "The space of work becomea feader free to interpret the text of differpossible senses”. [6].

So, learning autonomously is considered as thgesulvhich becomes a social actor that participatats own
training. Annie Rouxel in her book "To teach litgraeading” explains that «they are made to proviblee pupils to
guestioning of why texts, about reality and imagorato which they return. The questions which tlemgwer already
represent a way of their use to implicate in tlagipular communication that literature works gamd it contributes partly

to construct their reception». [7].

The method of semiotics is the most registerethénclasses of foreign language and allows theestuth play
indirectly with structure and language of the téxirthermore it allows to understand better therdity text and to study
the specifies of the language of the text. To aghtbe aim the teacher must avoid giving his ovterpretation of the text
and allows students to interpret the text freelthwiit any interference. In that way, student leaonigterpret and to speak
freely. Roland Barthes in his work "The pleasurghaf text underlines that literature must be synomys with pleasure”.
[8]. To reach the aim, the author explains thatréisler must abolish his own textual, linguistiesy social and political

in order to open himself the text and to conveirtid pleasure, but he also has to make it a vexftknowledge.
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The teacher must invent new strategies of literaaging. We shouldn’t only understand the texthaslinguistic
and cultural tool, but also allocate its pedagdgicée, aiming at change it into the practices eading of learners.
The objective is to find some pleasure in the discy of the actions of the characters to whichréeder can more or less

become identified. Reading of the literary textstfee pleasure of the language develops an aeasthste of the language.

How to transport the learner this idea of pleasunéh is linked to reading? Answer to this difficquestion we
have found in the book of Daniel Pennac “As a nbv&eading is the disaster of childhood and almardly occupation
which we can give him. A child is not very much ious to improve the instrument with which he is itgm

but we should try to make this instrument to befulder pleasure and soon he will apply to it witigrou” [9].
The Literary Text as a Mean of Access to the Cultur of Other One

First of all, literature is made by human. It ip@vileged tool of the training humanist and humeatues that

allows to develop and to enrich the personalitthefreaders.

«Literature is a privileged value of creating huisarsince it opens all dimensions of the human dein
(history, culture, imagination, etc.) in that wdiyerature allows to develop and to enrich the peadity of the readers.
The necessity of literary transmission as a pldome&mo and language domiciles due to the factithiatalso a place to

master the cultural knowledge and emotion. » [10].

Approach of the cultural aspect of training putte Emphasis on the intercultural communication &keneasier
the integration of the reader in the text. «Therneiltural communication is a prerequisite becdiusdates to the text it is
in its intercultural essence, accounting an obdigabf the course of culture "multiplicity” characistic to crossings of the

present time civilization» [11].

The training of language in FLT is inseparablelef teaching of culture, culture of other one franother side
across other culture. Cultural competence is onepatiitions of access to the text to share cultcoahpetences as those

of the text, across the text it can be a mean césxto another culture and the culture of thearead

«The literary text is considered to be one expoess fragmentary look carried on a cultural modiels in the
sense that we envisage the training of a foreigguage. Since to learn a foreign language it isamby to study the
language, it is necessary to establish a paralivden the discovery of a culture and the traingiglanguage.
All in all, highlight this shared culture. Therefotthe training of the foreign language implicatee tliscovery of

new cultural practices and new values». [10].

“The literary text is the place, moment and oamasidvantageous for learner he could enter in laggculture

of other and reconfigure his own identity, throwghrelations around this text.” [12].

The contact with the text puts learner in contaith other cultures. While the reading the textdstut-learner
compares the text which he reads with other tdisspwn language with the language of other ond,has own culture
with the culture of the text. According to Mark &ibpinion; «It is not possible, for students, tocpére what constitutes
their own cultural environment without comparis@dter- wards we bare the culture of other that h geerceive forms
which melt my cultural peculiarities» [13]. Thesisabveries and training will be possible and accdishpble across the

analysis of literary text.
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The Literary Text as “Language Laboratory”

The literary texts in a language class allow tluglents to improve their competences of the oradroanication
and of writing. Literature is a “language laborgtoit is an advantageous place of observation@mogressive thinking of
the techniques of writing and rewriting; a place afspeech meta-linguistic said Jean Verrier: “Thare they

(the literary texts) which make the language alive”

This rebirth of the literary texts registers thentinuity of communicative approach in European oatdional
context that reflects the importance granted &yditure creativity by the European common stanftarthnguages, among
which the best vector is the workshop of writingol with the literary text in language class gitaste and pleasure of
reading for better writing. So, the use of thertity text can help to develop different categoradsknowledge:
Linguistic, socio-historical, cultural, and stylistand rhetoric, discursive etc. As Artunedo andudit point out,
“one of the first interests of this genre of tertmciles in fact that it allows developing [...] coetpnces of simultaneous

reading and writing”. [14].

Reading literary texts can help to appropriate thbaracteristics of different genre of texts
(novels, poems, news, commixes, tales, photo no#&lg, to discover the new ways of self-expressimgnriting.
Indeed, literature recuperates a manifold typolofjiexts: retelling description, narrative, poefitie narrative text allows
learner to acquire technology ordering their idedgelling by using the logic-temporal connectorput ideas in report
from, to structure what is written, to take intonsweration difference of language etc. and if tleysider that
“the acquisition of a narrative competence is rasilg made”. Narration allows the reader and thb@uat the same time
to manifest several subjective reader and the dectio put himself to the place” of characters,amopt their point of

view, to include their intentions and their stodis].

The teacher can offer the trainees to make aetvitt the oral examination with the poetic textphonetic level,
it is possible to work with intonation of Frenchythm by reciting the poem aloud. The dramatic textcording to
Albert and Souchon [15] can improve the speecteafrler as theatrical game teaches to conduct agdia| prosody of
the language, small play performances help theestiscto learn to overcome inhibition and frightpoiblic speaking and
develop expressive creativity of the oral speech. J&an-Pierre Cuq in his Dictionary of Foreign $peeonsiders:
Didactics of French Language effect and the Sedompéct theatrical practice could have educatiorahing of foreign
languages: «The theatre in the FLE class givessiclsadvantages of the theatre in the mother tengaining and
memorization of a text, job of speech elocutiofidn, pronunciation, expression of feelings otestaf the body and by
the game of relation, experience of the stage aniigpspeech experience of the group and listemihthe partners,

of problems approach: actor/character, being / agmee, mask/ role». [16].
The Literary Text is Considered as a Mean of Appropiating the Language

The literary text is the best support which thacter gives to learner to adapt, to master foréagiguage.
The teacher must give impulse to learner to mak&elanguage and use it for linguistic aims ancdeetqtions. In literature
first of all the text is exploited to transmit lisey knowledge, but in FLE class it should not fbe only purpose, it must be
exploited to accomplish several pedagogical aimknglistics; to teach any text means to teachrauty the language
taking into consideration this text, aesthetic aimbBich concern training of stylistics, and rhetoand, finally,

socio-historical and cultural objectives becaus#l§i, any text is the society and culture to whictelates. From didactic
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point of view the teacher must take into accouhtahscience of these dimensions of the literaxy ¢glucation and not
only the aspect to enlarge the field of literatumesstigation of the text and make it more flexiblenumerous manners to
allow the learner to master it appropriately iniwas ways. The literary text must be exploited witiguistic aims.

The literary text must be the place of pleasuraguage and give taste to the training of languagaotivate students.
Teacher as “Ambassador” of Knowledge

As regards the role of the professor, first ofnalis animator. He must transmit efficient andipent knowledge
so that to train a student to find a sense inttiiging. The role of the teacher is not to beitttermediary between the
text and learner because his role will be ratheshiow the tools which learner can possibly userédp gvell the sense of
the text. The teacher owes to avoid giving hisrprietation but he is a guide who puts questiors learner to orientate
his interpretation and give him freedom to expr&xs.the other hand, it will be appropriate if henp® out ways to be
followed to understand his ideas and interpretatibthe text. When everything is said and doneg ‘fible of professor is
to support the correlation of the text and the eeafl5]. And learner must possibly understandeiiptet, analyze the

literary text, react to what he reads and expréesi&lbas in foreign language.
How to Choose? What is the Criterion of Choice?

The choice of the literary texts is a very comgtiédl thing for the teacher. He must take into astthe criteria

given below:
e The age of learner
+ Taste, interests of learner
» The level of training: length and degree of difftglof texts
* Importance of training intercultural communication
* Take into consideration different genres: drama&npoepic literature, comic strip, songs, radio plaic.
e The aims and objectives of lesson

First of all, it is the choice of the literary texor being taught. The first objective of thedear as a social actor
is to know his student well as the receiver of e, to choose accessible text, which is adeqtmthe level of the
students, their centers of interests, but they Ishalso correspond to linguistic and communicagxpectations defined in
the didactic contract established beforehand. ieisessary for teachers to know the authors agréiit texts to be used at
language class. On the other hand, as regardsasite of students, it is very hard to satisfy thetetaof all students.
On the other hand the professor can discuss wé thnd come to a pertinent solution in class. Trtiesrelation can be
very interesting because the student gives a sgiesponsibility to his training and becomes @ tsocial actor of the
training. He speaks with one person and simultasigacts with another one. As for pedagogic apgrdadie adopted,
first of all the teacher must love and make literatalive. The professor must create activitiesttivate the curiosity of
the students, in accompanying little by little toda discovery and pleasure of literature, with iiention to avoid
grammar- translation and reading-translation. H jgroblem of managing learners to the readingtefary texts that will
allow them to open another world, to open the teedifferent cultures, and also to develop theitical attitude as well as

their creativity. For example, workshop of writilgythe possibility of improving their competencevaftten production,
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thanks to a stake of communication, in correlati@ad- write. A. Rabatel writes that she allows pss the criticism of
admiration to one’s sacred admiration”, to excetedditional cleavages of literary reading” andrwprove the production

of learners [17].

In summary, the work with literary text at FFL stamust be attractive, accessible for all. It isessary to
observe it in an action perspective. The learnts tie text; he does not content himself to naticke understands and
interpreters. It must be multifunctional because literary text has linguistic cultural, aesthetmntents and pragmatic

trace.
CONCLUSIONS AND PERSPECTIVES

To be concluded, we can state that the literaxy ¢an interest and reappear at FFL class keepintitérary
image. The literary image text full fills differefitnctions. It could be a source of knowledge anean of motivation.
It is a tool of access to reference, which givesgrato understand the world, to get your own piadde world to develop
the personal identity and creativity of learnerdAramely the professor of FFL has to think aboutens, about texts and
about types of tasks to be worked out taking irimoant criteria of choice of the teachers of FFluse the literary text in
class. We wish that our thoughts and analysesawidburage them to consider much greater pedagotgoiml of literary
texts and to include them more often into the pecacof education of FFL. Although this researchnig complete,
we would like to mark that this job gave us morsk& tendencies on which we would like to work aledelop this
subject around the following problems: “The literat field themes of theatrical perspectives antadh FFL class in

Kazakhstan” we will be able to open the field tovriEassionate researches in perspective.
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Figure 3: Why Do They Use LT at (Literary FLL)?

TEXT 1
LA CIGALE ET LA FOURMI

La Cigale, ayant chanté

Tout I'été,

Se trouva fort dépourvue
Quand la bise fut venue :

Pas un seul petit morceau

De mouche ou de vermisseau.
Elle alla crier famine

Chez la Fourmi sa voisine,

La priant de lui préter
Quelque grain pour subsister
Jusqu'a la saison nouvelle.
"Je vous paierai, lui dit-elle,
Avant I'OQt, foi d'animal,
Intérét et principal. "

La Fourmi n'est pas préteuse :
C'est la son moindre défaut.

Que faisiez-vous au temps chaud ?
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Dit-elle a cette emprunteuse.

- Nuit et jour a tout venant

Je chantais, ne vous déplaise.

- Vous chantiez ? j'en suis fort aise.
Eh bien! dansez maintenant.

TEXT 2

Charles Perrault, (1628-1703), est, encore aujouird’'un des plus célébres conteurs francaisa this par écrit
des contes issus du folklore populaire auxquels iapporté des modifications tel que I'addition deratités.

Ainsi, son contd_es Féeg1695), reprend I'histoire de deux sceurs de caractt de destinée différents.
Les Fées

Il était une fois une veuve qui avait deux filteainée lui ressemblait si fort d'humeur et deage, que, qui la
voyait, voyait la mere. Elles étaient toutes deuxlésagréables et si orgueilleuses, qu'on ne powiae avec elles.
La cadette, qui était le vrai portrait de son peoer la douceur et I'nonnéteté, était avec celadeseplus belles filles qu'on
elt su voir. Comme on aime naturellement son sditéhlaette mere était folle de sa fille ainéegatméme temps avait

une aversion effroyable pour la cadette. Elle isaiamanger a la cuisine et travailler sans cesse.

Il fallait, entre autres choses, que cette paawfant allat, deux fois le jour, puiser de I'eaun& grande demi
lieue du logis, et qu'elle rapportat plein une geaaruche. Un jour qu'elle était a cette fontaiheint a elle une pauvre

femme qui lui pria de lui donner a boire.

"Oui, ma bonne meére," dit cette belle fille. Ehgant aussitdt sa cruche, elle puisa de l'eaulsulj@l endroit de
la fontaine et la lui présenta, soutenant toujdarsruche, afin qu'elle bat plus aisément. La bofemame, ayant bu,
lui dit: "Vous étes si belle, si bonne et si hoené&fue je ne puis m'empécher de vous faire un@anc'était une fée qui
avait pris la forme d'une pauvre femme de villggayr voir jusqu'ou irait I'nonnéteté de cette jefihe. Je vous donne
pour don, poursuivit la fée, qu'a chaque parole \yues direz, il vous sortira de la bouche ou ueerfl ou une pierre

précieuse."
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Lorsque cette belle fille arriva au logis, sa mirggronda de revenir si tard de la fontaine. "dasvdemande
pardon, ma meére, dit cette pauvre fille, d'avoidéasi longtemps"; et, en disant ces mots, il tutisde la bouche deux
roses, deux perles et deux gros diamants. "Quejedés! dit sa mére toute étonnée ; je crois durisort de la bouche des
perles et des diamants. D'ou vient cela, ma fi{€€ fut la la premiére fois qu'elle I'appela k)i La pauvre enfant lui
raconta naivement tout ce qui lui était arrivé, sans jeter une infinité de diamants." VraimerttJalimere, il faut que j'y
envoie ma fille. Tenez, Fanchon, voyez ce qui derta bouche de votre soeur quand elle parle ; nezasus pas bien
aise d'avoir le méme don ? Vous n'avez qu'a allésep de l'eau a la fontaine, et, quand une pafemmeme vous
demandera a boire, lui en donner bien honnétement. me ferait beau voir, répondit la brutale, alla la

fontaine ! - Je veux que vous y alliez, reprit larey et tout a I'heure.

Elle y alla, mais toujours en grondant. Elle fgiplus beau flacon d'argent qui fut au logis. Biefut pas plus tét
arrivée a la fontaine, qu'elle vit sortir du boiseudame magnifiquement vétue, qui vint lui demariéoire. C'était la
méme fée qui avait apparu a sa sceur, mais qui priait'air et les habits d'une princesse, pour yggqu'ou irait la
malhonnéteté de cette fille. "Est-ce que je suivénue, lui dit cette brutale orgueilleuse, poous donner a boire ?
Justement j'ai apporté un flacon d'argent tout @&xmour donner a boire a Madame ! J'en suis d'dvizvez a méme si
vous voulez. - Vous n'étes guére honnéte, reprféda sans se mettre en colére. Eh bien ! puisques @tes si peu
obligeante, je vous donne pour don qu'a chaqudegre vous direz, il vous sortira de la bouchaunwserpent, ou un

crapaud.

D'abord que sa mére l'apercut, elle lui cria h'ten ! ma fille ! - Eh bien ! ma mére ! lui rémbnla brutale,
en jetant deux viperes et deux crapauds. - O €@dyria la mere, que vois-je la ? C'est sa scewegjn cause : elle me le
paiera " ; et aussit6t elle courut pour la batteepauvre enfant s'enfuit et alla se sauver daferé prochaine. Le fils du
roi, qui revenait de la chasse, al rencontra etplant si belle, lui demanda ce qu'elle faisaitolate seule et ce qu'elle
avait a pleurer ! " Hélas, Monsieur, c'est ma ngriem'a chassée du logis. " Le fils du roi, quisadrtir de sa bouche cing
ou six perles et autant de diamants, lui pria delihe d'ou cela lui venait. Elle lui conta toutensaventure. Le fils du roi
en devint amoureux ; et, considérant qu'un telvBdait mieux que tout ce qu'on pouvait donner emiaga a une autre,

I'emmena au palais du roi son pére, ou il I'épousa.

Pour sa sceur, elle se fit tant hair, que sa pnogre la chassa de chez elle ; et la malheureps&s avoir bien

couru sans trouver personne qui voulut la receatla, mourir au coin d'un bois.
Charles Perrault - Contes (1695)

TEXT 3
LES FLEURS DE L'ALGERIEN

Marguerite Duras

«C'est dimanche matin, dix heures, au carrefourraes Jacob et Bonaparte, dans le quartier Saintx&e des
Prés. Un jeune homme qui vient du marché de Buane® vers ce carrefour. Il a vingt ans, il est trésérablement
habillé, il pousse une charrette a bras pleineleiers: c'est un jeune algérien qui vend a la séewebmme il vit,

des fleurs. Il avance vers le carrefour Jacob-Bartapmoins surveillé que le marché et s'y arddas I'anxiété, bien sr.
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Il a raison. Il n'y a pas dix minutes qu'il est-ldl n'a pas encore eu le temps de vendre un sewjuet — lorsque
deux messieurs «en civil» s'avancent vers lui. dawdébouchent de la rue Bonaparte. lls chassestt.ay vent, flairant

I'air de ce beau dimanche ensoleillé, prometterrédularités. Comme d'autres espéces, ils vornt deos leur proie.
«Papiers?». Il n'a pas de papiers lui permettasedirrer au commerce des fleurs.

Donc, un des deux messieurs s'approche de la tieadirbras, glisse son poing fermé dessous esdulrcoup de

poing, il en renverse tout le contenu. Le carre®imonde des premiéres fleurs du printemps.

Eisenstein (qui filma le landau dévalant I'escalians la scene la plus célébre du film le Cuiré&sstémkine lors
du massacre de la foule par les soldats sur leshesrde I'escalier monumental d’Odessa), Eisenstest pas I3,
ni aucun autre, pour relever lI'image de ces flparsterre, regardées par ce jeune homme algérigmgeans encadré de

part et d'autre par les représentants de l'ordreéis.

Les premiéres autos qui passent, et cela on nel'peyiécher, évitent de saccager les fleurs, lesoconent

instinctivement. On n'écrase pas des fleurs.. dhaeesdans la rue ne réagit, sauf si, une dameseule:

«Bravo! Messieurs cria-t-elle. Voyez-vous, si onisd# ¢a chaque fois, on en serait vite débarrassé

de «. Bravo!»...

TEXT 4
Les Droits Du Lecteurs Selon Daniel Penra

Les droits _ lecteunr
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Figure 4
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